3) Pierstorff comes close in his remarks on ideality to understanding one of the terms in the essay, and then sabotages his whole effort. Indeed I do count on there being an ideal writer, or as I designate him or her, the competent writer. My subject is the composing process; would he have me describe the pre-literate, non-literate, a-literate, half-literate? How would we presume to teach writing if we did not have an ideal in mind? Why does Pierstorff teach writing unless he shares some notion of the ideal writer with his students? I can assure him they have one in mind. To quote a teacher-writer both of us admire, "the difficulties of the so-called remedial student [are] the difficulties of all writers, writ large" (Shaughnessy, p. 293) It seems logical to me to describe competency first, the better to decipher what is written large or small in any writer's efforts to be understood.
The parade passed a long time ago on this point, but I'll drum it by again: A linguistic model attempts to describe the mental reality underlying behavior, not the behavior itself. In the essay I make no promise about the capacity of the model for generating a lecture on how to write. I was concerned with what every competent writer "knows," not with what every student writer will necessarily "learn." I am talking theory, Professor Pierstorff, not course objectives. I am saying "perhaps," not "assign theme." Everyone knows, twenty-four years after the publication of Syntactic Structures, that a description of a "grammar" never taught anyone "language." But such models can certainly instruct us in our work as researchers and teachers. A stated rationale for writing the paper that I did is that we are already swamped with behavioral how-to's, prescriptions, protocols, and confessions-of-a-writing-teacher, with various prolegomenas and summary statements and sundry statistics on the literacy "crisis," swamped to the point where I, for one, am no longer instructed by them. Hence the tack my research took. Professor Pierstorff wants another solution to his teaching problem. I want to find out what a writer does in composing, partly out of curiosity and partly out of our profession's need to describe competency so that we can assess not only the "solutions" to the problems of writing but our understanding of the problems themselves. Judging student writing as illiterate is not a description of a problem; saying so-and-so's teaching methods are fruitful and painless is simply a variation on my-old-mancan-whup-your-old-man.
4) The complaint that linguistic research stops at the boundaries of the sentence and therefore is of small significance to the rhetorician's study of discourse always seemed to me to have a shaky foundation, but now such complaints are made obsolete as well. Format does restrict a bibliography here, but anyone interested in the subject might begin reading with the volumes published so far in the series 
